to represent the world from the perspective of any disempowered individuals other than the young white women to whom she wrote, and Laura Doyle argues that Rowson is
consistently anglo-centric, that the liberty she imagines and valorizes throughout her work is specifically and exclusively white. 3 And, yet, Rowson's attentiveness to the persistent social and political realities that shaped the gender constrictions experienced by early American women suggests at least a nascent awareness of intersecting hierarchies of power and disempowerment.
That awareness is most clearly articulated in the anti-slavery statements in the Geography, but Rowson's earlier representations of difference-race, culture, class, religion and nation-in particular in stories of slavery set in Muslim North Africa in Mary; or, The Test of Honour (1789), Slaves in Algiers (1794) and Mentoria (1791) reveal nuances of imaginative constructions of difference, allowing readers to see a shift toward more complex concern for the marginalized and disempowered, certainly for white women, but others as well.
In Mary, Slaves, and Mentoria, Rowson presents slavery and captivity as a metaphor for gender oppression, which she initially conceives of as a set of concerns limited for the most part to women like herself; in the Geography, however, she presents slavery as a specific, contemporary evil, which she condemns. That is to say, slavery and captivity emerge initially in her fiction and drama as an idea, a rhetorically useful, but ultimately abstract idea. In Rowson's non-fictional Geography, slavery becomes a deplorable, current, and concrete reality. An examination of Rowson's anti-slavery position in the contexts of her earlier metaphorical use of slavery allows readers to see the possibilities and limits of her feminist vision as she encounters intersecting forms of difference and oppression.
Such an examination also highlights the significance of Rowson's rhetorical personae and the expectations and possibilities afforded by genre difference; as she moves from storyteller to teacher, from novel to textbook, she realizes the moral authority to denounce slavery without equivocation.
Narratives of (North) African Captivity: Mary and Slaves in Algiers

Rowson's focus on North Africa in Mary; or, The Test of Honour, Slaves in Algiers, and
Mentoria is informed by the immediate circumstances of late-eighteenth-century Barbary corsairs seizing and enslaving European and American travelers in North Africa, a topic of extraordinary concern and preoccupation in the 1790s. American periodicals in this decade featured attempts to raise ransom money and sponsor rescue efforts, even as the U.S congress deliberated whether to prepare for war in response. Increased political energy to liberate Americans and Europeans enslaved in Algiers, along with the prevailing popularity of the captivity genre for American readers, ensured a steady readership for stories of white slaves in North Africa, one strain of early America's preoccupation with Fetnah insists on the importance of where she was born and "drew her first breath."
This instance, along with her telling use of pronouns whereby she distinguishes herself with reference to "their" manners, invites audiences to rethink the identity announced in the list of characters, and to regard Fetnah's identity as fluid, a complex intersection of culture and birth and race. The audience observes a character inventing ethnicity (or at 
The Nonfiction Story: Captivity as North American Slavery in the Geography
Rowson's representations of difference by way of captivity, slavery, and North Africa persist in her 1805 Abridgement of Universal Geography, and the anti-slavery position she articulates in this book develops out of the preoccupations and contradictions of her earlier imaginative renderings of difference. 32 Rowson's first textbook, Geography resulted from her experience working with the Young Ladies Academy. She wrote it a few years after her final appearance on the stage, and nearly a decade after Slaves. In her "Introduction,"
she explains to her students that she draws, as many other geographers did, on the work of Jedediah Morse. Acknowledging her debt to him and others as she establishes the need for her particular contribution, she presents herself as a travel guide leading her students on an imagined tour: "[i]n leading my young travelers round the globe, I collected from the authors with whom I was most acquainted, particularly GUTHRIE, WALKER, and MORSE." 33 In fact her "collecting" was substantial; she copied entire sections of Morse without fully acknowledging him. 34 Rowson's antislavery declarations, though, appear to be original. Morse makes note of slavery in his geographical catalogs, counts slaves and at one point briefly notes that slavery is not honorable, but he makes no comments beyond that. 35 Furthermore, Rowson's historical and geographical "Exercises," which she highlights in her introduction and which include the antislavery remarks, seem to be unequivocally her own and are the most distinctive part of the text.
Rowson indicates that the classroom and specifically her students shape her approach and her substantial reworking of Morse. It may well have been her role as a teacher, more explicit in the textbooks than in her earlier writing, that led to the antislavery 176 Studies in American Fiction position she articulates in the Geography. Rowson's sense of authority and audience, a notable feature throughout her work-whether she is interrogating the "Ladies" in the audience at the end of the performance of Slaves, addressing the Miss Wentworths and their kin in Mentoria or warning her readers in Charlotte Temple-becomes acutely important in the textbook. She speaks to students with the official, moral authority of an educator, and her focus of responsibility shifts. In Mentoria and Slaves, she talks to readers about themselves and their own circumstances and concerns. When she addresses imagined circumstances of the "East," and contexts of cultural difference, she speaks to readers about their own concerns, so that even captivity and slavery, to some extent, provide a narrative platform for concerns more familiar to readers in England and America. When she shifts to the non-fiction genre of the textbook, however, she assumes a different role and responsibility. Here, she speaks directly, specifically, to her own students, and she speaks to them not so much about themselves but about others who are distant and different from them. and correctness, Rowson, who knew the value of story from her own wide-ranging writing and teaching, seemed more concerned with memorable narrative. 38 Rowson narrates forms of difference in the Geography as she imagines them across cultures, describing nonEuropeans and non-whites, and representing diverse cultures, including those (such as her own) that featured slavery based on hierarchies of race and other forms of difference.
The Geography provides contemporary readers interested in
The second center of interest concerns Rowson's notably feminist pedagogy, which she pursued as she sought to make her curriculum interesting to her students.
She does that most effectively in her classroom-based "Exercises." One study suggests that it was (as Rowson herself seems to suggest) the popularity and effectiveness of the "Exercises" that led her toward the publication of her Geography. 39 Placed at the end of the text, the "Exercises" consist initially of dialogues in a question and answer format that she says results from her own teaching, in which, as she explains, she made use of "everything which I thought could engage attention or awaken curiosity, writing at times short exercises, which my pupils copied, and committed to memory." 40 Questions such as "What is Geography?" and "What is the meridian?" provide Rowson with prompts to convey information within the relational context of her classroom and her students.
The dialogue approach is not unusual. Echoing traditions both Socratic and catechetical, Rowson's "Exercises" reflect a practice in which students were called upon to memorize questions and answers in order to demonstrate mastery. At the same time, her particular employment of this convention is notable. 41 In Rowson's use of dialogue, the hierarchy at the foundation of these exercises is unclear; that is, the paired positions of teacher/student or interrogator/respondent and their corollary line of dialogue are not in consistent opposition. Sometimes the interrogator is clearly the teacher, for instance, when she asks the meaning of vocabulary words (such as in the "meridian" example above). The questions serve as examinations designed to determine whether or not students have mastered the assigned concept. At other times, however, the questions seem to be those a student would ask a teacher; they are presented in a conversational
way that signals such a relationship in a dialogue more complex than straightforward questions and answers, which could be rote and formulaic. Often Rowson's questions in the "Exercises" begin with the word "but." For example, she uses the phrase "But you said that [. . .]" repeatedly, as in, "But if as you said the sun is a fixed body, how can it make a journey round the earth?" 42 Rowson mixes conversational elements that suggest real speakers in the context of human (rather than textbook) relationships, constructing a more relational and less clearly hierarchical dialogue reflective of actual conversation rather than the pretense of the same in order to facilitate memorization and necessarily reinforcing the established power relations of the classroom. gender to other forms of difference as she describes African slavery to her students in the "Exercises":
The Native princes war with each other, and sell their captives taken in battle to Europeans, a barbarous, degrading traffic. That an unenlightened savage should sell a fellow creature, over whom the fortune of war has given him power, is not surprising; but that a man, whose mind is enlightened by reason and religion, one who bears the sacred name of Christian, should encourage the horrid trade, and grow rich by the purchase and sale of human beings, is a disgrace to humanity. The negro on the burning sands of Africa, was born as free, as he who drew his first breath in America or Britain.
48
The well-worn binaries-"unenlightened savages" on the "burning sands of Africa" and only what proceeds from the pernicious influence of slavery, for the absolute authority which they exercise over their slaves, gives them an air of supercilious haughtiness far from agreeable." 49 In her consideration of the West Indies, Rowson suggests an ameliorative stance on slavery, entertaining the possibility, for instance, of humane slaveholders and satisfied slaves. But for the most part she registers her objections to slavery on the basis of both the pernicious effect of slavery on the slaveholder and on the inhumanity toward the slaves, as she does in her discussion of the Carolinas, and as she does in the anti-slavery statements from the "Exercises" (discussed earlier) when she asserts that all persons share a birthright to freedom.
Rowson's renderings of crucial differences overcome by shared rights occur elsewhere in the Geography. In her discussion of the West Indies, she notes the difficult climate of the region, presuming inborn or culturally acquired "constitutions" of race or region ("very unfriendly to European constitutions"). 50 But she immediately undercuts those assumptions about refined European constitutions by acknowledging European interest in the West Indies, establishing a larger context for European purpose and presence in the West Indies, and exposing the injustice of the same. Noting the economic power of the sugar industry, for example, she highlights the causes and consequences of those impressive profits:
[The sugar crop is] cultivated by negroes, who are brought from Africa, and sold upon these islands like cattle, every part having a slave market. The misery and hardships of these poor Negroes are truly pitiable. They are poorly fed, go almost naked, work hard, and are moreover subject to the lash of inhuman overseers, known in the islands by the epithet of slave drivers; some of whom exercise over these unresisting sufferers the most unpardonable barbarity and tyranny. 51 Rowson's repeated concern regarding "tyranny" (expressed in her discussion of Catholicism as well as in these discussions) correlates to her assertions of universal rights to freedom, and represents slavery as a violation of those rights. Her condemnation of slavery in Africa and the West Indies is thus part of an ongoing set of binaries in the geography, wherein on the one side are tyranny, paganism and most non-western cultures, and on the other side are liberty, Protestant Christianity and western cultures, presumed to be democratic. Rowson's strongest condemnation occurs when the hierarchies she presumes are upset, when, for instance, "Christians" endorse slavery and greed rather than liberty and charity. Her commitment to the gendered concerns of her students, apparent throughout the Geography, led her to denounce in that text the slavery that the U.S. government had chosen to protect. In Mary, Slaves in Algiers and Mentoria, Rowson speaks to her young female readers about themselves, and her messages correlate to Charlotte Temple's: be smart, strong, loyal, and brave, and rise above your circumstances. In the Geography, however, she speaks to her students about others, rather than about themselves, as she educates them about the world outside of their circumstances. In contrast to the romantic and figurative uses of slavery and captivity in the fictional and dramatic texts, here the educator articulates a non-fiction presentation of slavery close to home. Speaking with the moral authority of a teacher, she condemns slavery and requires readers to register a similarly unequivocal judgment. In depicting slavery in the West Indies and American south, she cannot sustain the moral superiority of her own English and American culture (as she frequently does elsewhere in the Geography and throughout her other works), and this creates a problem that did not present itself in her more imaginative depictions of slavery and captivity in fictional and dramatic genres. In the Geography, she must speak of slavery not in the distance-not symbolically or metaphorically-on her way to an argument about female moral and spiritual superiority, but, rather, factually, immediately and materially. Those contexts-the reality of American slavery, the immediacy and relative intimacy of the classroom-compelled Rowson to begin to see, perhaps not the structures of inequity that allowed slavery and curtailed her female students' possibilities, but, clearly, some of the corollary results.
Notes
Thoughtful readings from several colleagues, including Michelle Burnham, collection editors Jennifer Desiderio and Desiree Henderson, and the anonymous readers of SAF, helped me revise and complete this essay.
